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2 1 JAAN(EEY) Cartography and Early Modern Literature

L L}
The Historical Background of seli.
Cartography -
e Landlords wanted estate maps , governments

administrative ones for purposes of tax and toll control
and the plotting of roads and canals, defensive
fortifications and troop control assembly points .
Statesmen used them for strategic purpose. Monarchs
commissioned them as symbols of power. All over
Europe they became part of the mental furniture of
educated men: indeed of their actual furniture, framed
and hung, painted on walls, woven into tapestries,
whole collections rolled or folded in chests and on
shelves” (Klein 7)
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The Cultural Sign of National Identity
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"The cartographic representation of England did have
an ideological effect. It strengthened the sense of
both local and national identity at the expense of an
identity based on dynastic loyalty. [ . . .] Maps let
them see in a way never before possible the country
- both country and nation - to which they belonged
and at the same time showed royal authority- or at
least its insignia- to be a merely ornamental adjunct
to that country. Maps thus opened a conceptual gap
between the land and its ruler, a gap that would
eventually span its battlefields.” (Helgerson 114)
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The Cultural Sign of National Identity

Fublication of Saxtons maps
{commissioned by Queen Elizabeth
The Ditchley portrait of Queen and supervised by Thomas Seclford)
Elizabeth (15927%) 1

The Cultural Sign of National Identity
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Camden's Britannia  SPeed’s Theaterof the  pravton's Poly-Olibion

Empire of Great Britain 1617 i
{1607) (1611) { ] '
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The Homogenous and Abstract Space
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The Three Sons of Noah. From a
fifteenth-century manuscript of
Jean Mansel's La fleur des
histoires,

"You pry into mens tyles and
estates . . . whereby you [bring?]
men and matter in question
often times, that would (as long
time they haue) [?] without any
question, And oftentimes you
are the cause that men lose
their land: and sometimes they
are abridged of such liberties as
they have long used in Mannors;
and customes are altred, broken,
and sometimes peruerted or
taken away by your meanes.”
from The Surveyor’'s Dialogue
(1610) by John Norden

The Homogenous and Abstract Space

Abraham Ortelius, Typus Orbis Terrarum from the Theatrum QOrbis

Terrarum (1570)

1
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The Homogenous and Abstract Space
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o "With Ortelius’ atlas the cosmographical project moved

te an unprecedented level of spatial abstraction: the
universal space of the earthly globe is encoded in a
unified representational pattern based on a geometric
projection which, in contrast to linear perspective,
completely ignores the human observer - imagining a
viewer in relation to the land depicted has become
wholly irrelevant on the scale-map. The atlas both
affords a totalizing overview and entertains the fiction
of absolute spatial control: the world - imagined as a
complete whole, as the sum total of all conceivable
spatial relations - can be taken home to rest on a shelf,
or decorate a wall” (Klein 35)

The Imperial Enterprises

Map of the Thames Estuary from The Mariner’s Mirrour, London, 1588
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The Imperial Enterprises
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"[The maritime map was] primarily functional;
as indeed were the mantime atlases, which, in contrast to
the great Flemish 'geographic’ atlases, were designed with
practicality uppermost and appear to have been read in the
same spirit. [ . . .] In such a map. "ports and piers’ are
exhaustively indicated, and in such a way as to make sense
for a manner approaching by sea. Where the number of
‘ports’ threatens to obscure the map with text, the names
are written at right angles to the shoreline to accommodate
to a 'port’ or ‘pier’, or topographical features of the
coastline [ . . .] By stark contrast with the careful recording
of ‘ports,’ inland places (assumed to be of little interest to
the mariner) are either treated cavalierly or ignored.
Maritime hazards, such as 'Goodwins' -a notorious
sandbank in the Thames Estuary- are very clearly and
exhaustively marked.” (Gillies 47)

The Gendering of Geography

« "Europe is enthroned upon an
upper stage forming a canopy
beneath which Asia and Africa
stand on railings flanking the
main stage, upon which America
reclines , surrounded by her
barbarous attributes. Beside her
is a bust of 'Magellanica’ (the
fictitious southern continent ).
Such imagery functions to
dramatize the 'new’ as distinct

Frontispiece: Abraham from the "old” geography.” (Gillies

Ortelius’s Theatrum Orbis 74)
Terrarum (1570)
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The Gendering of Geography
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Cosmography by Sebastian
Minster: map of feminized
Europe (1588)

* "Most obviously, the body of the

world is now clearly gendered. [ .
. ] A geographical space
explicitly imagined as female
assumes a host of qualities
articulated by the signifier
‘woman’ in patriarchal culture -
passivity, fertility, penetrability, a
need for male protection, a
submissive return to  the
domestic. [ . . .] The act of
sexualizing landscape in  this
fashion conceives of the global
body as the object of an analytic
masculine gaze” (Klein 36)

The Aestheticization of Space

Holbein's Ambassadars

*[T]here is nothing in the painting
that is not the product of human
fashioning - no flower, no lapdog,
no distant landscape glimpsed
through an open window. The
heavens and the earth are
present only as the objects of
measurement and representation,
the obhjects of the globemaker’s
art. It is only when one takes
leave of this world -quite literally
takes leave by walking away from
the front of the canvas-that one
can see the single alien object,
the skull.” {Greenblatt 20)
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The Aestheticization of Space

The Geographer {1668)

Az a geographer, an authonty on the
representalion af space, the figure typifies
a certan kind of interest in the physical
world beyend the window, an interest
clearly defined by the objects scattered
neross the canvas. The globe on top of the
wardrobe, two rolled up maps on the floor,
the sea chart of the Mediterranean on the
back wall, the compass n his nght hand,
and what may well be another map on the
table he is in the acl of drawing, all specly
the techrucal and matenal range of this
professional interest,. [n a sense, these
objects re-impart into the representational
space of the canvas whal the locus on the
domestic takes away: the public sphere
beyond the private study, mirrored on the
ms:de by a range of gecgraphical images
taking precisely this outside world as their
theme,” (Elein 2)

The Parody of Modernity
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Jean de Courmont, Fool's Cap Map (1575)
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The Parody of Modernity
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*With the new map there, the old moral
[Contempus mundi] has a new target. Now it is
aiming at modernity itself, at the discovery and
conquest of the New World so prominently
featured on Ortelius’ map, at the technological
and commercial developments that have resulted
in the map’s production and distribution, at the
avidity for worldly newness that has led us
foolishly to get to know such representations.”
(Gordon 246)
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Scene from Genesis, "
Great Bible, 1540 The %al'u'alj:m of the Garden of
adition Eden.” Geneva Bible, 1560
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Reformation and Cartography

» Whereas the Great Bible’s figural imagery drew
the reader into the heat of Eden's human drama,
the Geneva Bible’s opening illustration presented
paradise from a distanced cartographic
perspective. . . . And, rather than draw on a well-
established cache of earlier images, the Geneva
Bible lifted its illustration from a unique
intellectual resource: the map in John Calvin’s
1553 Commentaire on Genesis. Cartography
presaged the modernist death of iconography.
(Morgan 430)

Map in King James Bible (1612/13): | 337
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Signs of cartographic knowledge:
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all thiz world al once. (3.
H42-43)
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¢ "Satan’s effortless leap over the fence

of a private 'enclosure green’ could only
scandalize a class whose power and
self-identification centered on the
symbolic and practical control of
property.” (440 Morgan)
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A few insights from cartography:
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« "Maps, so to speak, offer themselves to be seen

through rather than seen, such that the structure of
the mapped object . . . is rendered transparent to
the gaze of the viewer.” (Gillies 29)

Cf). The surgeon does exactly the reverse; he
greatly diminishes the distnace between himself
and the paitent by penetrating into the patient’s
body, and increases it but little by the caution

with which his hand moves among the organs.
(Benjamin 233)

A few insights from cartography:
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« "Space thus produced also serves as a tool of
thought and of action; that in addition to being a
means of production it is also a means of control,
and hence of domination, of power.” {(Lefevre, The
Production of Space 26)
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A Study on the Western Points of View Implied in the Etymological
Meaning of English Wordsz.

444
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1. A&
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Jgsh A2 7|28 Alndat $AbE Alpgos qnEsink J2E Aol Qigto]
A7t} cistel, A17te EFRT Sl Aol AA0] diste] 24 HE TEEN ATHo]
c}, 917-Hview of human beings), 914EHview of life), 7}Z]ZHview of value), AT
(view of world), AtQ{Hview of nature) 50| %7[of &3t ofof E|s] RAME Atmitolgh
Akl O] BE AT o 71A AN cistg 4A He HSEY Arngelct EE{
(moral point of view), X-S3Heducatonal point of view), ZZIHrellglous point of
view), x| THpolitical point of view) 50| ®7|of &FCH

FoojqY] ¥E Yojo] FA Sl AP F2 182 20k38, WeLY 5(Hellenism)
7 8o} 5(Hebralom) Sof 27HE F1 9tk 13 7iRol, E3(Buddlsm)Lt AR
(Confuclanism) 5] 27HE £1 S+ =8, 598 Aufd: o 714 fz=q 53
& HoA It M7EEtE EgRe 99 Dojgd 550 Sl 712E Arad IaE
AT 4A=H02 4= §, 1§ EA=2 o] 5 AY Aung fAR W, FABIEAE
Aolg B, dolf Bo= pEste ZaEHET 7oA LELE: O28 SPEE AAEL
2 7)2% LAt @t

2. o] 28 "4

golojFe] oifolLt oidd ujo] oigt H7: F2 F Y22 oo FTH I
To2F SAE oMY ofg A, 2994) HEEE HEMY ofHAFAAA,
1999), FEEA FEoIMY ofHER{o]]&, 1985), Fojet FToje] BluHoletE FEdA
o GHoldE 2017. PEF 2020) 5] UL ofRolF o] AU 2HH B3HY
GEUAE Z2AAM, o A28 FPoMS F2 WL oS FooiF o
of g dREe A7 FooH oo T5E 77 AY FI0=2A, oEE 235d &
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TFH0 offsha s TAHL ATgo| 58 olUHEEH 2007, TTF 2005, T
2013, 5% 1991, 7L 2007, ZAIY 2011) 2T L 2T u|a% e s oj2of
3 d72L §Foje dojo] 20| LE JXTE A7F 24 F(19997} YT

3. gojolsl9] olely ouo] B A7F AL
ojolsie] oigd ojo] 2l ALEE 7[Ry
. Agal ggelitsol, ol Jies M ol
L AfgolLt Aol Thit BARY ATTOIW, BRI ATBE A7) U &
o 715 o] TRl 21 e HEROl ATRIL ¥ 2 U

3.1 718RY 478 AT

3.1.1 human, person, impress/suppress/repress/express Sof 971 97kt

- human
humano] 49| of hum “B=earth)'®] £& ZHeH, o714 Bof 4ste ER A ol
2 shol Es AGod| T UE|EE o] B ojE 47E YTl R
| Q7kE WEHUC AZE0] FARC AT I3 o AR 5% 25 9t
EFHELMIE 201 2 7 IS
- peraon (n.)

persond] o8 persopso|W, T of¥A oOjL "?M'D]E{- Afho] AlE|™ AHELZ S

T A ook FofAl: HEEE)Y 7FHE Aok e UAle] F&stL AN

- impress/3uppress/repreas/express

(=]

rie

impress, suppress, repress, express?| 9|0] ZAld= 9l7te] ot
- rational

giglol2 "13sit e o0|E A rati’} H|E'E %SHE rateR HHIRA Fol2 Eof
97 Hgith. 22T o3 rated FASHE 2E ORIES ‘oldd | “REH ol 57
g ot

3.1.2 enjoy, happy, succeed §of T71 U4H

- enjoy (v,)

enjoye en- to make 9 joy “7|%79] A%ozw T ofyd ouje o Iz 7|E
QHECHOIC}. #=g B £3 SYFEHoME of2(E 7|80yt EHEE Y —r?&'-j T
ofFle Aot 7|0 MIZEHEdME 18 ¥ FEE0E Qhie7ke Flos B3
Utk Ealbeing)2 FAISEe SUZIHETL 2] MZEHoML SY(doing)E £AIE
A, Jefgt 7| S 2A PHECi7he o= B QICHEElS, 1993:52).
- happy (a))
- aucceed

succeeds sub- Ol E %t ceed/tede “7HH=to go)'? F¥oE T o¥E fjuk T
Jd2 ‘oif2 7icholch Y2l ofME MM ol ESFC ke S0 AS
SiCH AT, 1647|173 REE T 2J0] % (semantic scopel7} UAEHAN T2i§t A4o| A
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02 2T oRojalx F9E FI HE3CH A RL=E ZolA & Holth

3.1.3 appreciate, meaning, fund/fundamental Sof 271 7}z
- appreciate (v.)
- meaning

- fund (n.) / fundamental (a.)

3.1.4 mediterranean, barbarlan, sinister/dexterous S 271 &A%

- mediterranean
- ginister
- diagter

SABE TEsL R2E ool FA2(astrology)o] 2ZE3tel of AN Lolite
LEZ JHEA=H, sPolHENE A%dd 28 o Fdze R85 E BgFe ¢ 4
7t dis-8F aster®] Zirste] “ill-starred ot of¥H 2|08 ZH= disastero|th JE|T I #
2430l dicastrousT sinisterA% “gU5H ol £& 0, AR AR A%
Z ogefA HE ofF Bt AAAIEY AZ7E Hites AojUH FHelth

3.1.5 universe, nature, 3eazon S =71 o

- nature (n.)

BC 45 A7]739] A28 AG(EM)T Sa(fth)E 29 183 o
7149 $%E AtHolg ‘Ar2 T2{E ofA|9 E}HQl naturel ‘Efolt o] HTh TEtM
Efgelet slBatelsdlME FL4 AbE T S2oM BoEriasaEe] 2k 25
7t UEolAT B UAM UG 181 ke AHE EEUUEREAIL e &
o A A4 Zoog AEE JEATdojAq Tsie H(God)ZtE ZTh IefLY AToA
S 27 S9lME AHE UASSt AHE ol REAE UEC ArE T4 9
2.2 doj2 FAHY £ b 90| AUE HojHE 2o FAES 249 Aol
= geazon (n.)

fRofe] A2 Bl 3 ARE AT 3 To] ofljzt AUEY H5E Juish: 2

3.2 A Y 478 A1

3.2,1 humble, modest, respongible Sof =1 T8
- humble (adj.}
- modest (adj.)
- respongible (adj.)
- forgive (v.)

3.2.2 education, advise, experience/experiment So] @71 TS5
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= gducate (v.)

educate= ofx)- "BHO 278} duco- “o|Lofuict 2] MO T educe 0T LofLfTH of
A ERRE Fidolch. Z&(HE)E ULE Tk Ao of Wog Loy FHog ¥a
A (R9E) B3 5 A EOT (BT §2 J§) E(expression)she 'E 289 £
Ufessence)2 B4 9= Fo|Ch
- advize (v.)
- experlence/experiment

vl p

3.2.3 religlon, confeasion, vocation 5
- religion

(=113 ]
=
=§
o
R
r&

- confeszion

- vocation

3.3.4 candidate, congress, concede £0f 971 A

candidate (n.}

congress (n.)

concede (v.)

L2 47 AT O %7Z7] B, doloflel ofuH ool T 47
A $37 599 BER NI s AuAL @G0

ojEs AT et T2E 1 £2t T BE FEE JIUTHT 334 s 2 W)
nee] AAEY @TAUE WP oY, UEHRe U HATE RN
AT BRYE YA Lol Bl 20 QA urolst oS olAliREY
EAfolct. dlole] @7 UL SAWK'E ETAE AT, 7Y Holk 27 U
fE U AAE LESE 523 200 Sk Fon

Raed

B. L. Whorf, 1956. Science and Linguistics. ]. B. CarrclliEd.). Language, Thought
Reality: Selected writings of Benjamin Lese Whorf. Cambridge, Mass, : M.IT. Press.
213

Erving Goffman. 1959, The FPresentation of Self in Everyday Life. New York:
Doubleday Anchor Books. Doubleday & Company, ING. 19:

David Kosofsky. 1993. FCommon Problems in Korean Englishy. (2)2]201@2AF
Douglas Robinson. 1998 TBecoming a Trandlatery. Lendon and Newyork: Routledge
211.

Ctte Espersen. 1933, FEssentials of English Grammary London: George Allen &
Unwin. 19.

Robert Ezra Park 1950. Race and Culture. Glencoe, I, The Free Press: 245

Online Etymology Dictlonary
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BE 2 FAEALTR) BTG GEA] BAL LR GBA AN BA

32HO|3HEALO| AL 250}
B A D7} Q10| 2

20210716
EMS
NE2FAR
2001 DA e EAANSHSOY

1. Introduction

(1) Young native speakers of English (under the age of 2)
Car coming. Where top? On wall. Doll eat celery.
Spoon (reply to "What's that?")

Radford (2006)

(2) Korean primary school students learning English
a. The classroom is on __ 3™floor.

b. I want to be __ pilot in the future.
c. He is walking with __ puppy.
Park (2018, p.55)
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2. Minimalist Approach

& Categories vs. Features
= Category: A term used to denote a set of expressions which

share a common set of lmguistic properties. In syntax, the term
15 used for expressions whE:lr:‘}l“s!;mre a comumon set of grammaty

cal properties

= Feature: Feature is a parficular grammatical/'semantic proper
ty. Features and a set of features confribute to determune the
category of words(content words) or functors(function words).

= Imterpretability: A feature 1s (semantically) mterpretable if it
has semantic content: so, for example, features such as r:,-rson,
number, gender on a pronoun like rhey are mterpretable, but
grammatical formal features like Case/TF- are unmterpretable,

~ Value: In relation to a feature such as [Smgular-Number], num
ber 1s saud to be an attnbute and simgular its value. To value a
eature 1s to assign it a value For example. a finite auxiliary ent
ers the denvation with its person and number features unvalue
d (1.e. not assigned any value), and these are then valued via ag
reement with the subject in the course of the derivation.

= Agreement: An operation by which (e.g. in a sentence like The
v are [ving) the person/number features of the auxiliary are get
assigned the same values as those of its subject they, so that ar
@ 15 thard person plural because 1t agrees in person and number
with 1ts third person plural subject they.
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& Underspecification model

While children’'s clauses and nominals contain the
same functional superstructure as their adult
counterparts, their functors (i.e. functional heads)
are sometimes underspecified for one or more of
their features. Since the underspecification model
posits that children sometimes omit grammatical
features on functors, it amounts to a feature-
omission model.

(10) Agreement Tense Omussion Model by Wexler, Schiitze and
Rice (1998)

Four options are allowed mn ther model:

a. full specification of tense and agreement
b. underspecified tense and agreement
c. underspecified tense only
d. underspecified agreement only
Clahsen (2006)
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3. Null Determiner Parameter

(19) B9l B30] ohF2] TAF 2.7

e T T B =

=l il s - Lo 3L
L&

Abu-Akel and Basley (2000)

(20) ¥ 25 6%d U ES| EY 2 F

=98 i - e ek ETE

LE-E Ty Hm ks ] LR Bid

SchRl015)

Q: 3= Stg ARt Y0| 20| OFF2 FAL
A LR E2dEUNP

(21) 3t320f
a. Lt 0 ALIHE FOF3HC}
b. LH= 1 AFILE FOFBHLL,

(22) 89
a. *Ilike @ apple.
b. Ilike & apples.
¢. I like the apple.
d. I like the apples.
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(23) &30f
a. L= Of&| AF 1 AFZHE FOFSITY
b. L= OfA| At 5 AFZH2 ZO}3iCE,

(24) B9
a. I like the apples that I bought yesterday.
b. *1 hke & apples that [ bought yesterday.

(25) S REA} Of 71 01

2t=0| = HRH/SAMY 9L GAE =
got= 47 TUF= A=) 7155,

.{:H-i:ﬂl' {Iﬂﬂ. mmi’wmmmm

Chomsky, N (2015). Problems of projection: Extensions. In Strucinres, strateghes, and beyond

Stuches m hanowr of Adriena Belletti. ed by Elisa Di Domenico, Comnelia Hamann and Simona

Matteini, 1-16. Amsterdam: John Benjasmins.

Hamas, T & Wexler, K (1996). The optional-nfinitive stage in chuld English- Evidence from

negation. i H. Clabsen (ad) Generative Perspectrves m Language Acquisition, Benjamins.

Amsterdan, 1-42,

Hong, 5-H (2016), Subjective Case Errors in Finite Claase in Child English. Journals of Lingwiztic

Sinefies, 20(3), 6174,

Radford A (1990). Simtactic Theory and the Acguizition of English Symeex, Blackwell, Oxford

Padford, A (2006). Children’s Enghsh: Principles-and-Parameters Perspectives, ms. University of

Essex.

Rizzi, L (2000). Remarks on early null subjects, in M- A Fniedemann & L Rizzi (ads)

The Acquisition of Symiar, Longman. Lendon, 268-292. Wexder, K. (1998). Very early parameter-pa

thing and the unique checking constramt A new explanation of the optsonal imfimitive stage. Lingue

106, 23-79

Wexler, K. (2003). Lenneberg's dreamn- Leaming, nonmal limguage development, and specific lang
nage mparment, in Y. Levy and 1.C. Schaeffer (eds) Lomguape Compadance Acrozs Poprlations,

memmmmmmmwlm

Wexler, K. Schitze, C. & Race, M. (1998). Subject case in clubdren with SLI and unaffected

controls” Evidence for the Agr'Tos Onusson Model, Lamguoge Acgnisition 7, 317-344,
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A|3E JolnS3e] HJA 16:00—17:30

16:00—16:30
ME L AAA(EE) dae 28 Lok Sy WF A7
16:30—17:00

W 20 S (M) 2590 63hd wIbAfo] AAlEH o]
17:00—17:30
Wz 30 o] g (HE) We Know What It Means: Teacher Feedback Messages

on Writing Performance and Student Engagement with them
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@ S0 &22| 50 24

1 *X}& (consonants)

2 « BF (vowels)
« 2| (stress)

- 2 (itoretion)

oo 2EE ZrEE

1. =2 S(THE, segment): Bt , 28

2. 2R EB(HF#F, suprasegment):
ZM, 2|5, 4Y

+ B0 €329 5t 24 (Dalton & Seidlhofer,
1994)
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;mw'm What grade are you in?
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What grade are you in? *
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It's on the fifth floor,
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. INTRODUCTION

In EFL writing classrooms, teacher feedback plays an important role in facilitating students’
woting development, scaffoldmg and regulating ther woting processes and practices. Most
research has focused on the effect of teachers” written comective feedback on the accuracy of
grammar m stodent texts, revisions to wnting, and the enhancement of writing quality {Lee.
2011). Meanwhile, students receive an immense variety of responses to their wniting, all carrying
different messages about form and content, about the role of writmg i leaming, and about their
own competence and even character (Ivamic, Clark & Rimmershaw, 2000). It may be very
difficult for students to know what they are supposed to make of some of these; how to respond
to the teacher messages. In this sense, teachers presumably wish to know how students mterpret
their responses in order to use for their next pieces of writing.

Although some researchers have explored leamners’ perceptions, beliefs, and attitudes
regarding various writing feedback strategies, we know little abeut how teacher feedback impact
EFL student writers who handle and (dis)engage with the teacher feedback (Fernis, 2010; Kormes,
2012; Ruegg, 2018). Little attention has been paid to the response of student writers to the teacher
wrtten messages and use of them. either in terms of different interpretations, or in terms of their
wrting development. In order to compensate these hmitations, this study aims to imvestigate how
a writing teacher’s feedback strategies impact student writing motivation and engagement in an
English writing classroom at a Korean educational setting. This study is significant because it can
provide inihial empinical evidence on the theoretical connections between teacher feedback and
shudent engagement, and it offers pedagogical implications regarding how wrting teachers can
use effective strategies for feedback. This study has been gwided by the following research
questions:

{a) What are the nature of teacher feedback messages on students” wnting performance?
(b} How do students engage with the teacher feedback messages on their English writing?

Il. LITERATURE REVIEW

Educational research has supported the mmportance of teacher feedback for student leaming.
In fact, teacher feedback has been empincally identified as being among the most important
mstructional practices for improving student leammg. Feedback provides useful information
about how well a student 15 performing. Frequent and informative teacher feedback therefore
belps students overcome mistakes and miprove skills. In contrast, if feedback 15 less frequently
provided or less informative, students might not be aware that they have not fully mastered the
matenal and that they must improve ther skills (Goldstemn, 2003).

Feedback on L2 or EFL wntmg 15 widely acknowledzed to offer considerable leaming
benefits, providing students with a sense of audience and an understanding what readers’ value in
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a text (Hyland 2016). However, research reminds us that it does not always fulfill this potential
(Ferns, 2006; Truscott & Hsw 2008) and surveys reveal sigmficant student dissatisfaction
(Carless, 2006). A great deal of this research has focused on emror correction and limited itself to
particular modes of delivery, examining the effectiveness of teacher witten feedback (Fems,
1997), oral conferencing (Weissberg, 2006), or machine markmg (Warschauer & Ware, 2008).
The assumption undertying much of this research is that feedback can improve students’ wntmg
abilities and consolidate language learning if delivered effectively.

Teacher feedback has often been regarded as one-way ‘information fransmissien’ because
their comments are often considered to be unambiguously interpreted by students as mformation
from teachers telling them what to do. There 15, however, a growing amount of evidence that
teachers’ expectations and students’ actual practices with feedback are mconsistent (Fuege
2018). Those inconsistencies reflect an agentic and responsive role of students in the feedback
process and highlight the need for a close examination of students’ understanding of teacher
feedback. Individual differences such as students” inminsic values, metivation, self-regulation
and self-efficacy, all play a key role in determuming how stmdents perceive and engage with
teacher feedback (Kormos, 20123

Student emzagement with teacher feedback. however, has been an under-researched areain 1.2
wntmg, although it has been shown to play a pivotal role in leammg i studies of evaluation m
higher education (Handley. Price, & Millar, 2011). Here. engagement refers to the extent smdents
are mvested or committed to therr learming, embracing a complex of factors which can be seen in
students’ responses to texts and their attitudes to writing and responding. It 15 an umbrella term
which brings together students” degree of attention, cuniosity, inferest and willingness to employ
their language proficiency and a repertoire of learmng skills to make progress. Engagement also
seems to mvolve students in devoting cogmitive resources to imderstanding or memorizing the
feedback they are given (Zhang & Hyland, 2018). Student engagement includes participation. or
the behavioral component that contains students” response to teacher directions. completion of
assigned work, 1dentification, and an affective component which concems a sense of belonging
and feelings toward leaming. However, smdent engagement may be more complicated than
observable behaviors and emotions because students may be observed being on task without
deeply processing the learning content (Appleton. Chnstenson, Kim & Reschly, 2006). Some
studies have suggested that student engagement with wntten comective feedback facilitates
language acquisition and wnting development. For instance. (1 and Lapkin (2001} argue that the
guality of noticing, related to the depth of processing feedback. is a key factor in improvement in
students’ revisions.

Several smdies have examined what encourages 12 leamers to process, take-up and retan
teacher written comective feedback on writing, pointing to the impact of affective factors. Hyland
(2003}, for example. found that students enzaged with form-focused feedback greatly, so that one
lower-mtermediate student’s response to teacher feedback was stromgly imfluenced by her
emotional rezctions to the teachers’ comments on her work. Storch and Wigglesworth (2010)
similarly noted the importance of affective factors. with engagement among smdents influenced
by their attitudes, beliefs and goals. They suggest that not only do affective factors affect the
actions adopted by leamers i responding to the feedback, they also have an impact on their
willingness to accept and retam the feedback.

On the other hand, students’ understanding and uptake of feadback could be affected by their
emotional responses to the feedback. Studies revealed that negative emetions such as anger and
frustration, caused by a teacher's comments. could result n students’ complete ignenng of
faedback and mmbiatmg of cognitive disengapement with the feedback (Han & Hyland 2015;
Zhang & Hyland, 2018). Student engagement 15 also highlighted by Lee and Schalert (2008) who
argue that we need to rethink the cogmtive process model of revision to give greater weight to the
importance of establishing a trusting relationship between teacher and students.
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. METHOD

The mvestigation of the study tock place in a writing course of the English department at a
university in Korea. The course was particularly designed for the students who were not in the
English department at the umiversity. The objective of the course is to build smdent confidence
fundamental knowledge of academic writing in a paragraph-level. The participants in this study
consisted of thirfy-one smdents whe enrolled in the course. The students came from a vanety of
disciplines. and their ages ranged from 20 to 29 years old. Among them five (16%) sudents had
been m Enghsh-speaking countnes erther for traveling or studying. The students represented a
wide range of Enghsh wnting proficiency. 12, 4 students {13%) as excellent, 20 {(66%) as low
mtermediate to high mtermediate, around 3 (16%) as poor, and 2 (6%) as very poor. There were
20 (63%) male students, and 11 (35%) female ones m the classroom. Six (19%) students from
three different writing levels participated in the mfterviews which meluded open-ended questions
about their engagement with the teacher's witten feedback messages.

The amalysis of the teacher messages is based on Lee (2017) who applied a stage mede] to
analyze qualitative data. These stages are: familiarization before beginning the process of sifting
and sorting data; indexing (coding); and categonzing the data. I partly followed her 1deas and also
adopted some categories described by Fernis, Pezone, Tade, and Tinti (1997} for the analysis.

IV. FINDINGS AND DISCUSSION

1. Teacher Feedback Messages

The teacher’s feedback messages were categorized into four issues such as (i) asking for
information, (1i) making suggestions or requests, {iif) correcting grammar and mechanics, and (1v)
giving positive responses. A total of 123 teacher comments were given to the 32 pieces of writing
products which included three assignments, 1., 36 pieces for the 1™ assignment, 20 for the =
and 26 for the 3 in terms of the four categories. Of the total mumber of comments made to
student writing, 6.4% were made to the “asking for information”, and 23.2% were made to the
“making suggestions or request” and “comecting grammar or mechanics”, respectively. The
frequency of “giving positive responses” feadback was higher than any other types of comments,
reaching to nearly half (47.2%) of all the comments. This indicates that the teacher paid far more
attention to encourage the writers by indicating the positive features of what they had written.

In addition. the teacher equally forused on beth suggestion for content and correction of
grammar for form because the frequemcies of these two categones were the same (23.2%)
respectively, and the sum (46.4%) of these two categories was similar to that of the positive
responses. These findings show some mportant quantitative distinctions i the teacher written
feedback, becanse the teacher is makmg overwhelmingly positive messages, although paying
attention to both making suggeshons and correcting grammar and mechanics. On the other hand,
there were less instances of “asking for information’ in the comments than any other categones.

With respect to the Imgwstic features of the teacher feedback messages, the teacher wrote less
‘statement’ comments and more ‘phrasal form” as time went by durning the course. For mstance,
the *statement” comments appeared the most proportion, 46% out of 61. on the first papers. but
this showed the least frequency, 26% out of 38, on the thurd assignment. In confrast, “phrasal
form’ appeared the least frequently cn the first papers, 13% out of 61, and the most on the third

_82_



42% out of 38. From these findings, we as writing teachers may understand that responding fo
student wnting can be the most frustrating, difficult. and tome-consuming part of the job for the
teachmg practices in the wnfing courses. On the other hand the teacher wrote more ‘hedge’,
accounting for 16.8%, than *direct form’, 9.6%, for the imperative form of comments throughout
the semester. That is, the percentage of *hedge’ reached to nearly twice of that of *direct form”.

2. Student Engagement with Teacher Feedback Messages

It 15 interesting that the students revealed some different imterpretations and understandings
about the teacher feedback messages. Most students, 83%, were agreed with the scores of their
assignments given by the teacher. The element of grammar was a major writing concem for some
students, 17%, whe believed that a good knowledge of grammar and synfax would help them get
higher scores in the assignments. Students themselves often internalized the language of feedback
in their own ways, interprefing the comments by themselves. For mstance, the teacher messages
requested a male student to visit the teacher in his first wnfing, commenting of hedge, "Please see
me" However, the student showed his own fairly well-defined views with respect to what the
teacher feedback meant in higher education. That 15, the student said “No. [ didn’t, becanse I didnt
think it really meant as 1t said.... I interpreted 1t as meaming that I should just consider the
comments and didn’t think that [ should go and see the teacher personally.”

A student showed a great satisfaction with the teacher feedback and described how she had
completed her piece of work, saying “The message 15 a great mofivator. It dealt with the overall
content and stucture rather than focusing on just grammar. I always fry to catch all the comments
for the next pieces of wniting” However, students often felt imsure and confused about what they
had done wrong and how they could develop their wnting by using the teacher feedback messages
because of the vagueness although they agree with the messages. In general. most of the students in
the course did receive positive responses from the teacher. All of the students recerved meaningful
and positive feadback messages from the teacher who were asking for suggestions or comection of
grammatical aspects a5 wealmesses which needed to be developed. The mferpretations made by
some students can be surely a mofivation factor, and the combination of a good grade and positive
teacher feedback messages made the sudents enconrage in dong their writing.

V. CONCLUSION

The present study kave shown that teacher feedback messages reflect the teacher's approach for
EFL teaching practices and smategies. alluding stadents’ grades with strengths and weaknesses,
and an intension of engaging in dialogue with the students to help students’ writing performance.
On the other hand. most students did try to make sense of the feedback messages they received.
While a student was frustrated by detailed comments about surface festures and grammar,
another was daunted by a bref request of a2 meetmg. Some smdents talked about feeling
‘validated' by detailed responses and saw that they allowed useful leaming. Some appreciated the
comprehensiveness of the wntten feedback which were very helpful legible, and timely for them
even though the comments sometimes were not explicit for them. In short, while there will be
strong individual differences. 1t 15 safest to assume that the majonity of students value comments,
and that providing nothing more than grades depnives them of a valuable leaming opportumty.

An analysis of the feedback messages from a parficular teacher with the students n a simgle
writing classroom does not yield sweeping implications which are generalizable to all teacking
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and learming of English wnting. With a large number of sampling which mecludes a varety of
contexts and different participants, the research would have shown the results that could be
generalized to the teacher feedback messages and student engapement with them m English
writing classrooms in the Korean educational setting.
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